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Educational Community 

The Kennett Consolidated School District covers a geographical area of approximately 35 square 
miles and is located in the southeastern part of Chester County, Pennsylvania.  The district 
population, as cited in the 2000 Census, was 27,124.   
 
The District has had a complete jointure of all grades since 1932. It was reorganized as a third 
class district on June 30, 1966, and retained its original designation -- Kennett Consolidated 
School District.  Political subdivisions existing within the District are the Borough of Kennett 
Square, Kennett Township, New Garden Township, and a small portion of East Marlborough 
Township.  
 
Three elementary schools are organized to accommodate all pupils from kindergarten through 
grade five. The Middle School has been developed for grades six, seven and eight, and the High 
School for grades nine through twelve. Student enrollment in 2007-2008 is 4,124.  Enrollment is 
broken down as follows: 

                    * Kennett High School  1,259
   * Kennett Middle School  974
   * Greenwood Elementary  633
   * Mary D. Lang Elementary  442
   * New Garden Elementary  816
 

The composition of the student body includes approximately 5% African-American and 35% 
Hispanic.  
 
The district's average class size ranges from 20 in the early elementary grades to 27 in middle 
school.  Average class size by grade clusters are as follows: 

 Grades K-2         20  
 Grades 3-6         23  
 Grades 7-8         27 
 Grades 9-12       26 

In 2007-2008, the district enrollment included 211 Academically Talented students and 527 
students with disabilities, as well as 85 out-of-district placements. 

In 2007-2008, the district enrollment included 211 Academically Talented students and 527 
students with disabilities, as well as 85 out-of-district placements.The District's 2007-2008 budget 
is approximately $61.8 million, with a millage rate of 21.95.  Over 80% of the district's funding 
comes from local sources, 16% are from state sources, and 1% from federal sources.  Per 
student expenses are about $14K, with over 50% going directly to student instruction. 
 
Faculty for the operation of the District is provided by a certified staff of classroom teachers, 
guidance counselors, reading specialists, librarians, nurses, special teachers, and psychologists. 
There are five principals, two assistant high school principals, two assistant middle school 
principals, an elementary assistant principal, and an athletic director. Working closely with the 
Superintendent are the Director of Business Administration, Director of Human Resources, 
Director of Instruction, Director of Construction and Facilities, and a Director of Pupil Services and 
Special Education.  All teachers in the Kennett Consolidated School District are highly qualified. 

Physical Plant.  Three elementary schools are organized to accommodate all pupils from 
kindergarten through grade five. The Middle School has been developed for grades six, seven 



and eight, and the High School for grades nine through twelve. The Mary D. Lang Elementary 
School, located in the Borough of Kennett Square, opened in 1972. Greenwood Elementary 
School, which serves the students from Kennett Township, opened in 1963 and was added to in 
1984. The New Garden Elementary School and Kindergarten Center, serving New Garden 
Township, opened in 1955 with additions in 1960, 1966, 1989, 1994, and 1998. The new Kennett 
Middle School serves all District students in grades six, seven and eight and was opened in 2002. 
Kennett High School, which observed its seventy-fifth anniversary this year, completed 
renovations of the facility and is now undergoing renovations to its athletic fields which will include 
a new twenty-five hundred person stadium.  

The three elementary buildings presently enroll 1,891 pupils, the Middle School, 974 pupils; and 
the High School, 1,259 pupils. A fourth elementary school is planned for 2010. 
 
Community Profile.  The Kennett Consolidated School District is located in the southeastern 
part of Chester County, one of the fastest growing counties in the east. District boundaries are the 
State of Delaware on the south, Route #1 on the north, Route #52 on the east, and Route #41 on 
the west.  

The Borough of Kennett Square is located at the geographic center (intersection of Routes #1 
and #82) of the District and provides the economic hub for the area served by the schools of the 
District. The Borough has a business center containing a full range of retail and service stores as 
well as professional offices to serve this suburban-rural community. Major shopping and 
commercial centers located in West Chester, Pennsylvania, and the cities of Wilmington and 
Newark, Delaware, are accessible easily to School District residents for shopping and 
employment.  

Approximately 20% of the employed people living in the School District are involved with 
agriculture (mushrooms primarily), 31% in manufacturing, and 20% in commercial activities. The 
remaining 29% are involved in diversified activities such as finance, transportation, construction, 
public employment, and educational services. A relatively small percentage of the total employed 
population actually works within the boundaries of the School District.  

The Kennett Area Park and Recreation Board provides out-of-school, year-round recreational 
opportunities for children between the ages of six and eleven.  Residents of the District have 
available to them the Bayard Taylor Memorial Library and the major attraction of the area, 
Longwood Gardens.  

Mission 

The mission of the Kennett Consolidated School District is to provide a quality education that 
increases the achievement of every student in order for all to become successful and thoughtful 
contributors to society.  

Vision 

The Kennett Consolidated School District is a public school system committed to providing the 
best education possible at the most reasonable cost to the taxpaying public. The Kennett 
Consolidated School District's mission guides teaching and learning in the district.  

Shared Values 

• Fostering an ongoing collaboration among students, families, staff, and the community. 



• Providing education in a supportive environment that develops the intellectual, emotional, 
social, artistic, and physical capabilities of every child. 

• Providing a highly qualified and motivated staff to achieve our educational goals. 
• Providing an environment that encourages the professional growth and development of 

all employees. 
• Providing educational programs that promote the development of 21st century skills in our 

students to help them think critically, act responsibly, and communicate clearly. 
• Providing facilities, budgetary systems, and strategic planning processes that ensure 

current and future requirements are met cost effectively. 

Goals 

Focusing on the district’s mission statement, the strategic planning steering committee set 
strategic goals for the district that are the basis of the district’s 6-year strategic plan.  After much 
examination of district data and a focused needs assessment, the committee came to consensus 
on five strategic goals.  They are as follows: 

• Develop and implement a comprehensive and efficient communication plan to meet the 
needs of all members of the school community.  

• Maximize the achievement of all students by providing an educational program that is 
engaging, promotes advancement, and results in positive outcomes.  

• Maintain and further develop opportunities and supports for students and the community 
within and beyond the school day.   

• Provide a high quality educational environment that ensures the safety, health, and 
welfare of all individuals in a cost effective manner.  

• Build a district-wide technology program that will support the 21st century learner. 

These strategic goals and the mandated planning reports formed the basis of our action 
planning.  Hence, action planning focused on six strategic goal areas:  communications, student 
supports, student achievement, safety, professional education, and technology. 

Goal: Communication and Marketing 

Description: Develop and implement a comprehensive and efficient communication plan to meet 
the needs of all members of the school community. 

Goal: Equitable Opportunities and Student Supports 

Description: Maintain and further develop opportunities and supports for students and the 
community within and beyond the school day. 

Goal: Maximizing Student Achievement 

Description: Maximize the achievement of all students by providing an educational program that 
is engaging, promotes advancement, and results in positive outcomes. 

Goal: Operational 

Description: Provide a high quality educational environment that ensures the safety, health, and 
welfare of all individuals in a cost-effective manner. 

Goal: Professional Education 



Description: To provide the resources and training necessary for teachers to effectively teach the 
21st Century Learner. 

Goal: Technology 

Description: Build a district-wide technology program that will support the 21st Century learner. 

Academic Standards 

The academic standards for student achievement describe the knowledge and skills that students 
will be expected to demonstrate. The district shall provide for attainment of the academic 
standards as per Chapter 4, Section 4.12. The Pennsylvania Academic Standards in grades 3, 5, 
8, and 11 for the following areas:  

• reading, writing, speaking, and listening;  
• mathematics;  
• science and technology;  
• history;  
• geography;  
• environment and ecology;  
• civics and government;  
• economics;  
• family and consumer science;  
• health, safety, and physical education; and  
• arts and the humanities  

shall guide the District’s educational program in those areas. In addition, the district has 
developed core learning goals that are aligned with the Pennsylvania Academic Standards. The 
“core learning goals” in language arts, mathematics, social studies and science were created so 
that:  

• Parents know what their children are to learn in each grade level. With this knowledge 
parents can support their child’s learning. The goals will focus parents’ and teachers’ 
communications about how the child is progressing in school.  

• Students know what they are to learn in each grade level.  
• Professional staff can make the goals the core of their teaching and the students’ 

learning experiences. Increasingly, district and classroom assessments will measure how 
students are performing on these goals. 

In addition, the Kennett Consolidated School District has developed curriculum maps to provide 
sequential outlines of the core curriculum — the content and skills that all teachers at a particular 
grade level or subject area agree should be taught for students to reach State and local 
standards. Each map contains four elements:  

1. Brief description of content  
2. Alignment to the core learning goals  
3. Assessment tools  
4. Instructional resources  

The Pennsylvania Academic Standards and associated core learning goals will be taught and 
assessed at each level and course, using the curriculum maps and the district's assessment plan. 



Graduation Requirements 

The KCSD Board of School Directors shall award a high school diploma to every student enrolled 
in the district who meets the requirements of graduation established by the Board.  There shall be 
only one diploma awarded by the district and no distinctions shall be made between various 
programs of instruction. 

The requirements for graduation shall be the completion of work and studies representing the 
instructional program assigned to grades nine through twelve.  Eligibility for graduation is 
contingent upon successful completion of the Kennett High School graduation project. 
 
Students advance from one grade level to another based on earned credits.  Satisfactory 
progress towards graduation is shown below in the Required Credits subsection. 

No student who has completed the requirements for graduation shall be denied a diploma as a 
disciplinary measure but may be denied participation in the ceremony of graduation when 
personal conduct so warrants. 
 
Required Credits.  In order to graduate from the Kennett Consolidated School District, a student 
must meet planned instruction requirements and successfully complete a graduation project. 
These requirements are further described below. 

Students must successfully complete a minimum of 25.2 credits of course work and complete a 
graduation project to qualify for a diploma from the Kennett Consolidated School District.  The 
following are the Board-approved required credits in each instructional area (adopted 2/10/2003): 

 Instructional Area Required Credits 
English 4.0 
Social Studies 4.0 
Mathematics 4.0 
Science 4.0 
Health/Physical Education 1.2 
Humanities 2.0 
Technology 1.0 
Electives 
 
Graduation Project 
 
Minimum credits to be promoted to: 
    Senior 
    Junior 
    Sophomore 

5.0 
 

Required 
 
 

18 
12.8 
6.4 

Graduation Project. To meet the requirements of the Pennsylvania Department of Education 
Chapter Four Regulations, the Kennett Consolidated School District and Kennett High School 
have implemented a Graduation Project. This project requires the interaction of the students, 
staff, and various individuals from the community. The administration and faculty are genuinely 
committed to a process that facilitates the successful completion of this project. The Graduation 
Project process begins with integrated skill building embedded in the curriculum starting in the 
ninth grade year. The project is comprehensive in nature, and the process encompasses various 
components including a research paper, an internship, community service, and a presentation. 
The Graduation Project stretches beyond the classroom experience and focuses on a dynamic 



process requiring the efforts of the student and the guidance of the faculty, administration, and 
community.  

The Graduation Project provides the opportunity for students to demonstrate competencies in oral 
and written communication, information gathering/research skills, and technology utilization. The 
purpose of the project is to ensure that students are able to apply, analyze, synthesize, and 
evaluate information and then communicate the significant knowledge and understanding they 
have acquired.  

Academic Competency. Each student must take the Pennsylvania System of School 
Assessment (PSSA) in reading, writing, and mathematics administered during the junior year of 
high school.  If a student does not demonstrate proficiency on any of the state exams, it may be 
retaken in the fall of his/her senior year.  The district curricula are aligned with the state standards 
as defined in Chapter 4.  Students will demonstrate competency in those areas by meeting or 
surpassing the requirements of those courses as measured by local assessments administered in 
each course. English as a Second Language (ESL) faculty is a resource to assist students in 
demonstration of academic competencies. Children with disabilities who satisfactorily complete a 
special education program identified in an Individualized Education Plan under the Individuals 
with Disabilities Education Act shall be granted and issued a regular high school diploma by the 
school district.  
 
Delegation of Responsibility.  The Superintendent has developed procedures for implementing 
this policy which include the following:  

• the careful recording of each student's progress and accumulation of graduation 
requirements;  

• counseling of students to know what is expected of them for completion of their 
schooling;  

• issuance of periodic warnings to students in danger of not fulfilling graduation 
requirements;  

• preparation and submission to the board for its approval a list of all candidates for the 
award of a diploma;  

• preparation of suitable diplomas; and  
• planning and execution of graduation ceremonies which mark fittingly this important 

achievement.              

Strategic Planning Process 

 Introduction.  The Kennett Consolidated School District’s strategic planning process is intended 
to be an ongoing process. The process began in the summer of 2007 and will continue 
throughout the life of the Plan.  Over 30 individuals served on the steering committee and about 
90 individuals served on action teams.  Many more individuals will be needed for continued 
planning, implementation, monitoring, and evaluation. In fact, it is the District’s hope that all 
parents and community members will work together with the District in order to continue shaping 
and improving the Plan — so that we do indeed provide a quality education that increases the 
achievement of every student in order for all to become successful and thoughtful contributors to 
society.  

Ongoing Strategic Planning.  As part of its ongoing strategic planning, the District will engage in 
an annual process to create an implementation plan. This process will include  

1. evaluating the progress towards the previous year’s implementation plan;  
2. examining the current state and needs of the District;  



3. assessing the feasibility and appropriateness of action plan strategies in light of current 
needs;  

4. deciding whether additional strategies are needed to address District goals;  
5. updating action plan timelines and evaluation strategies as necessary;  
6. estimating and identifying resources needed to implement plans; and  
7. drafting an implementation plan to guide the District during the following year.  

Background on Action Planning.   

As stated above, the Kennett Consolidated School District’s strategic planning process began in 
2007. It was facilitated by Dr. Vicki Gehrt (Assistant Superintendent) and Dr. Susan Giancola 
(Consultant).  Eight interrelated teams created the plan: the Steering Committee and seven 
Subcommittees.  

The Steering Committee held its initial strategic planning retreat in November 2007.  At the 
retreat, the committee reviewed and analyzed data, and subsequently identified goal areas to be 
focused on through the strategic planning process. Focusing on the district's mission statement, 
the steering committee set five strategic goals that, along with the State-required plans, are the 
basis of the district's 6-year strategic plan.  The are as follows: 

• Develop and implement a comprehensive and efficient communication plan to meet the 
needs of all members of the school community.  

• Maximize the achievement of all students by providing an educational program that is 
engaging, promotes advancement, and results in positive outcomes.  

• Maintain and further develop opportunities and supports for students and the community 
within and beyond the school day.   

• Provide a high quality educational environment that ensures the safety, health, and 
welfare of all individuals in a cost effective manner.  

• Build a district-wide technology program that will support the 21st century learner. 

Participants.  The Steering Committee was comprised of community as well as educator 
representatives.  A list of steering committee members is included below: 

  ROLE REPRESENTATION NAME 

1 Co-Chair District Office Vicki Gehrt 

2 Co-Chair External Consultant Sue Giancola 

3 Superintendent District Office Rudy Karkosak 

4 School Director Kennett Township Heather Schaen 

5 School Director New Garden Township George Drake 

6 School Director Kennett Township Tom Griffin 

7 Administrator District Office Mary Lynn Vincent 

8 Administrator District Office Jane Pedroso 

9 Administrator District Office Connie Ames 



10 Administrator District Office Mark Tracy 

11 Administrator Elementary School Principal Tracey Marino 

12 Administrator Middle School Principal John Carr 

13 Administrator High School Principal Michael Barber 

14 Education Specialist GW -- ESL Emlyn Farinola 

15 Teacher MDL -- 4th grade Elizabeth Weaver 

16 Teacher  NG -- 2nd grade Sue Yocum 

17 Teacher MS -- 6th grade/Gifted Phil Reggio 

18 Teacher MS -- 8th grade/Phys Educ Chris Hancock 

19 School Personnel MS -- Nurse Diane Shannon 

20 School Personnel HS -- Counselor Jeanne Hutton 

21 Teacher KHS -- Language Kristen Pedroso 

22 Teacher KHS -- English Sarah Bohrer 

23 Teacher KEA/KHS-Math Mike Kelly 

24 Teacher K12 -- Fine Arts Anton Romano 

25 Education Specialist K12 -- Math/ESL Connie Logan 

26 School Personnel K12 -- Technology Steve Mancini 

27 Community Rep/Parent GW/MS/KHS Mary Kay Gaver 

28 Community Rep/Parent NG Beverly Geller 

29 Community Rep/Parent MDL   Mel Valentine 

30 Community Rep/Parent MS/HS Bill Durkin 

31 Student KHS Matthew Samples 

32 Student KHS Ruben Gaytan 

33 Community Rep/Parent Small Business Matt Lillard 

34 Pre-K/Preschool Chester County Even Start Linda Rigler               

35    Pre-K/Preschool YMCA Preschool Nicole Vonnahme 



 
Likewise, the subcommittees that developed action plans around the strategic goal 
areas included a balance of community members and educators. Individuals who served on the 
strategic planning subcommittees either volunteered or where nominated to participate. Seven 
subcommittees were formed, involving approximately 90 individuals.  Subcommittee members 
met Wednesday evenings in January, February, and March 2008 at Kennett High School to 
develop action plans.   
 
The Steering Committee held its mid-point retreat in February 2008 to review the current status of 
action plans for each subcommittee.  Action plans for each team were submitted to the Steering 
Committee co-chairs, Drs. Gehrt and Giancola, in March 2008.  During late March and April, 
action plans were presented to the Board and the comprehensive strategic plan was compiled.  
The steering committee met for a third time in late April to review the entire plan and 
recommend for approval.  During May, the strategic plan was made available to the community 
for a one month public inspection.  The entire strategic plan was submitted to the Board for 
approval in June.  
 
The Kennett Consolidated Strategic Plan was approved by the Board in June 2008 and submitted 
to the Pennsylvania Department of Education in July 2008. 

Strategic Planning Committee 

Name Affiliation Membership Category Appointed By 
Alyse Halpin  Kennett Middle School 

(Language Arts/Reading)  
Middle School Teacher  Teachers  

Andrea 
McAndrews  

Kennett Middle School 
(Emotional Support/Autistic 
Support)  

Middle School Teacher  Teachers  

Andrea Rozsits  Mary D. Lang Elementary School 
(Grade 1)  

Elementary School 
Teacher  

Teachers  

Anton Romano  Kennett Middle School (Fine Arts) Middle School Teacher  Teachers  
Bill Durkin  New Garden Township  Parent  Board of School 

Directors  
Carol Aiken  Kennett High School (English)  Secondary School 

Teacher  
Teachers  

Chris Hancock  Kennett Middle School (Physical 
Education)  

Middle School Teacher  Teachers  

Craig Westphal  New Garden Township  Parent  Board of School 
Directors  

Dan Folmar  Kennett High School (Science)  Secondary School 
Teacher  

Teachers  

David Donia  New Garden Township  Parent  Board of School 
Directors  

Donna Brown  Kennett Township  Parent  Board of School 
Directors  

Donna Molinda  New Garden Township  Parent  Board of School 
Directors  

Elizabeth 
Munson  

New Garden Township  Parent  Board of School 
Directors  

Elizabeth Mary D. Lang Elementary School Elementary School Teachers  



Weaver  (Grade 4)  Teacher  
Emlyn Farinola  Greenwood Elementary School 

(ESL)  
Elementary School 
Teacher  

Teachers  

Frank 
Vanderslice  

Kennett High School (Technical 
Arts)  

Secondary School 
Teacher  

Teachers  

Jamie Smith  New Garden Township  Parent  Board of School 
Directors  

Jane Pedroso  District Office (Curriculum 
Supervisor)  

Administrator  Administration  

Jeannie Marie 
Clark  

Kennett Township  Parent  Board of School 
Directors  

Jennifer 
DaBundo  

New Garden Elementary School 
(Grade 2)  

Regular Education 
Teacher  

Teachers  

Joanne 
Heimerich-
Holmes  

Kennett Middle School (Asst)  Middle School Teacher  Teachers  

John Carr  Kennett Middle School (Principal) Administrator  Administration  
Kristine Parkes  KRISP Communications  Business Representative Administration  
Lee Fulton  Parent  Parent  Board of School 

Directors  
Leslie Bausch  New Garden Elementary School 

(Math Coach)  
Regular Education 
Teacher  

Administration  

Linda Ploener  Kennett Township  Parent  Board of School 
Directors  

Loretta Perna  Kennett High School (ESL)  Ed Specialist - Home 
and School Visitor  

Teachers  

Mark Tracy  Director of Business 
Administration  

Administrator  Administration  

Mary Kay Gaver  Kennett Township  Parent  Board of School 
Directors  

Mary Lynn 
Vincent  

District Office (Curriculum 
Supervisor)  

Administrator  Administration  

Meg LaRue  New Garden Elementary School 
(Grade 5)  

Regular Education 
Teacher  

Teachers  

Michael Barber  Kennett High School (Principal)  Administrator  Administration  
Robert Perzel  Director of Facilities  Administrator  Administration  
Rosario 
Carandang  

East Marlborough Township  Parent  Board of School 
Directors  

Sally Warren  Kennett Borough  Parent  Board of School 
Directors  

Sarah Thorne-
Locke  

Greenwood Elementary School 
(Grade 3)  

Regular Education 
Teacher  

Teachers  

Shawn Duffy  Kennett High School (Social 
Studies)  

Regular Education 
Teacher  

Teachers  

Shawn Godfrey  New Garden Elementary School 
(Grade K)  

Regular Education 
Teacher  

Teachers  

Suzanne DeMott Kennett Township  Parent  Board of School 



Gaadt  Directors  
Theresa Schatz  Kennett Middle School (Library)  Middle School Teacher  Teachers  
Tomorrow 
Jenkins  

Kennett High School (Assistant 
Principal)  

Administrator  Administration  

Tracey Marino  Greenwood Elementary School 
(Principal)  

Administrator  Administration  

Victoria C. Gehrt  District Office (Assistant 
Superintendent)  

Administrator  Administration  

Goals, Strategies and Activities 

Goal: Communication and Marketing 
 
Description: Develop and implement a comprehensive and efficient communication plan to meet 
the needs of all members of the school community. 

Strategy: 1. Communications Committee 

 
Description: Create a Communications Committee to fulfill communication plan development 
process and to act as an advisory board, as well as to ensure and sustain community 
engagement. 
 

Activity: a. District Contact 

 
Description: Superintendent identify district point person to work with committee. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 3/3/2008 

Finish: 5/30/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Committee Nominations 

 
Description: Nominations for committee members to be solicited from the KCSD community. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 3/3/2008 

Finish: 5/30/2008 
- 

 
Status: Not Started — Overdue 



 
 

Activity: c. Committee Formation 

 
Description: Form committee that is representative of the diversity of the district and that 
includes communication professionals. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 3/3/2008 

Finish: 6/30/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: d. RFP Development 

 
Description: Committee to assist with development of RFP. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 7/1/2008 

Finish: 8/29/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: e. Vendor Recommendation 

 
Description: Committee to assist with review and recommendation of vendors for the 
communication audit. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2008 

Finish: 11/3/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: f. Plan Assistance 



 
Description: Committee to assist in the creation of communication and crisis plan based on audit 
report. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 3/2/2009 

Finish: 6/30/2009 
- 

 
Status: Not Started — Overdue 

Strategy: 2. Communications Audit 

 
Description: Develop, conduct, and complete a communication audit and provide report to 
KCSD. 
 

Activity: a. Vendor Identification 

 
Description: District identify individual or individuals to conduct communication audit. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 10/1/2008 

Finish: 11/3/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Report Completion 

 
Description: Final audit report provided to KCSD and shared with communication committee. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 3/2/2009 

Finish: 4/30/2009 
- 

 
Status: Not Started — Overdue 

Strategy: 3. Communication Plan 

 
Description: Develop a strategic communication plan based on communication audit report. 
 

Activity: a. Committee Recommendation 



 
Description: Committee to recommend if plan is to be completed internally or externally. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 3/2/2009 

Finish: 4/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Develop Plan 

 
Description: Designated communication professional(s) to develop communication plan based 
on audit results. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 5/1/2009 

Finish: 6/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: c. Board Approval 

 
Description: Communication plan submitted to Board for approval. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 7/1/2009 

Finish: 9/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: d. Plan Distribution 

 
Description: Distribute communication plan to appropriate district personnel. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2009 

Finish: 10/30/2009 
- 



 
Status: Not Started — Upcoming 

 
 

Activity: e. Plan Implementation 

 
Description: Implementation of the communication plan. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2009 

Finish: 6/30/2011 
- 

 
Status: Not Started — Upcoming 

Strategy: 4. Crisis Communication Plan 

 
Description: Develop a crisis communication plan based on communication audit report. 
 

Activity: a. Committee Recommendation 

 
Description: Communications committee to recommend if crisis communication plan is to be 
completed internally or externally. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 3/2/2009 

Finish: 4/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Develop Plan 

 
Description: Designated communication professional(s) to develop crisis communication plan. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 5/1/2009 

Finish: 6/30/2009 
- 

 
Status: Not Started — Overdue 

 



 

Activity: c. Board Approval 

 
Description: Communication plan submitted to Board for approval. 

Person Responsible Timeline for Implementation Resources
District Superintendent Start: 7/1/2009 

Finish: 9/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: d. Plan Distribution 

 
Description: Distribute crisis communication plan to appropriate district personnel. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2009 

Finish: 10/30/2009 
- 

 
Status: Not Started — Upcoming 

 
 

Activity: e. Plan Implementation 

 
Description: Implementation of the Crisis Communication Plan. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2009 

Finish: 6/30/2011 
- 

 
Status: Not Started — Upcoming 

 

Goal: Equitable Opportunities and Student 
Supports 
 
Description: Maintain and further develop opportunities and supports for students and the 
community within and beyond the school day. 



Strategy: 1. K-8 World Language 

 
Description: Explore opportunities of introduction of world languages in grades K-8. 
 

Activity: Establish World Languages Committee 

 
Description: Form a committee with representation from all stakeholders to: 
- Study/visit K-8 world language programs to identify methods that may be effective and 
appropriate for KCSD  
- Study staffing and scheduling issues around implementation of a program. 
- Recommend implementations to curriculum department based on findings. 
- Examine Spanish as a Second Language (SSL) for English-speaking students. 
It is hoped that the recommendation(s) from this committee will coincide with the opening of the 
new elementary school. 

Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 1/1/2009 

Finish: 10/30/2009 
- 

 
Status: Not Started — Overdue 

Strategy: 2. Additional Learning Opportunities 

 
Description: Form a committee to investigate additional learning opportunities for parents, 
students and staff. 
 

Activity: Establish Additional Learning Opportunities (ALO) Committee 

 
Description: Form a committee with representation from all stakeholders 
Evaluate existing additional learning opportunities 
Create an ongoing process to research, investigate, and explore feasibility and need 
(transportation, budget, academic impact, staffing, etc.) of a range of additional learning 
opportunities including, but not limited to, the following: 
- non — traditional ways to receive course credit 
- academic extra — curricular activities, (e.g., Odyssey of the Mind, Robotics, Nat’l Forensic 
League) 
- student internship and mentoring programs 
- academic enrichment/remedial opportunities  
- dual enrollment classes 
 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2008 

Finish: 6/30/2011 
- 



 
Status: Not Started — Overdue 

 

Goal: Maximizing Student Achievement 
 
Description: Maximize the achievement of all students by providing an educational program that 
is engaging, promotes advancement, and results in positive outcomes. 

Strategy: 1. Curriculum Committees 

 
Description: Form District K-12 subject area committees to advise in the following areas: 
Language Arts, Mathematics, Science, Social Studies, Related Arts, and the Humanities. 
 

Activity: a. Investigate and Implement Promising Practices 

 
Description: Form committees with K-12 representation and additional stakeholders to 
investigate and/or implement the following: 
- work toward vertical articulation of the standards in curriculum and delivery 
- review summative and formative achievement data to make recommendations 
- improve assessment practices and utilize technology where possible 
- investigate best practices and share recommendations with teachers 
- create/review/refine summer assignments 
- recommend appropriate professional development to the professional development committee 
- help school action teams to develop appropriate goals 
- plan and initiate parent education nights and information sessions  
- actively work to collaborate with ESL and Learning support departments 
- review course sequences and student supports to assist students in maximizing achievement 
- review transition of students between elementary/middle, middle/high, and high school/post - 
secondary 
- review data to determine effectiveness of grouping practices  
- investigate/share strategies for differentiated instruction 
- develop a system to obtain feedback from students and parents regarding preparation for future 
KCSD courses and college coursework  
- establish measures and benchmarks to appropriately evaluate K-2 programs 
 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 10/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

Strategy: 2. Common Assessments 



 
Description: Teachers will develop common assessments that are tied to assessment anchors 
and adhere to criteria for quality assessments. 
 

Activity: a. Common Assessment Protocol 

 
Description: Establish a protocol for teachers to develop, administer and review formative 
assessments K-12 tied to the assessment anchors/eligible content. 
Annually review/revise common summative assessments. 
Study relationships between common assessments, grades and PSSA performance. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 6/2/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Teacher Teams 

 
Description: Recruit teacher teams to create/review/refine common formative and summative 
assessments. 
 
Establish common scoring criteria, consensus scoring, and determine instructional interventions. 
 

Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 7/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

Strategy: 3. Curricular Alignment 

 
Description: Annually, course syllabi, curriculum maps and materials will be aligned to standards 
and assessment anchors. In addition, they will be reviewed for appropriateness for students at all 
levels with respect to individual abilities and background. 
 

Activity: a. Establish Annual Review Process 

 
Description: Develop a process to continually review/update curriculum maps, syllabi and 
materials for alignment to anchors, standards, and appropriateness for students at all levels and 
with respect to individual abilities and background. 



Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 7/1/2008 

Finish: 9/30/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Curriculum Alignment 

 
Description: Teachers will meet annually to review/update curriculum maps, syllabi and 
materials for alignment to anchors, standards, and appropriateness for all learners 
a) curriculum supervisors will work with core subject area teams to identify areas of curricular 
need 
b) the district will explore ways to provide common times and tools for groups of teachers to 
achieve curricular alignment 
 

Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 7/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

Strategy: 4. Gifted Education 

 
Description: Investigate identification measures and academically talented program delivery for 
K-12. 
 

Activity: a. Gifted Education Review 

 
Description: - The district will revisit criteria used to identify gifted students, complying with state 
guidelines and ensuring equitable criteria for all students.  
- The district will investigate model programs in other districts. 
- The district will review program delivery to seek the most effective model for instructional 
delivery. 
- The district will provide effective and consistent identification and services district - wide. 
 

Person Responsible Timeline for Implementation Resources
Director of Student Services and Special Education Start: 1/1/2009 

Finish: 10/30/2009 
- 

 
Status: Not Started — Overdue 

 



Goal: Operational 
 
Description: Provide a high quality educational environment that ensures the safety, health, and 
welfare of all individuals in a cost-effective manner. 

Strategy: 1. Facility Plan 

 
Description: Create a long range facility plan that ensures the health, safety and security of 
current and future students and faculty. 
 

Activity: a. Enrollment Projections 

 
Description: Contract with Pennsylvania Economy League to provide enrollment projections to 
determine future educational facility capacity needs. 

Person Responsible Timeline for Implementation Resources 
Director of Business Administration Start: 5/1/2008 

Finish: 4/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Housing Growth Projections 

 
Description: Communicate with local municipalities, Chester County, and other governmental 
agencies regarding future residential development to determine educational facility capacity 
needs. 

Person Responsible Timeline for Implementation Resources 
Director of Business Administration Start: 5/1/2008 

Finish: 4/30/2009 
- 

 
Status: Not Started — Overdue 

Strategy: 2. Safety Committees 

 
Description: Develop safety measures that will promote a safe learning environment. 
 

Activity: a. District-Wide Safety Committee 



 
Description: The District will form a District Safety Committee which shall include representation 
from each building, central administration, parents, and community members. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 9/1/2008 

Finish: 2/27/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Standardize Operation Procedures 

 
Description: Review the existing building safety committee structure and develop standardized 
operating procedures to insure consistency across the district. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 12/1/2008 

Finish: 5/29/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: c. Communications Protocol 

 
Description: Develop protocol for communications between the building level committees and 
the district-wide committee to foster an environment of uniformity and an effective dissemination 
of best practices. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 3/2/2009 

Finish: 9/30/2009 
- 

 
Status: Not Started — Overdue 

Strategy: 3. Safety Inspections 

 
Description: Document safety and security inspections to ensure compliance with legal 
regulations and District policies, to maintain a central repository of inspection records, and to 
identify additional inspections needed. 
 

Activity: a. Existing Safety Inspections 



 
Description: Develop a comprehensive journal of all existing safety inspections. The journal 
should be readily accessible and contain pertinent information including, but not limited to, date of 
inspection, company name, designated testing areas, findings, and location of any issued reports. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 4/1/2009 

Finish: 10/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. New Safety Inspections 

 
Description: Identify and assess any additional needs for safety inspections within the District. 
The needs may be identified through a variety of sources including safety committees, insurance 
inspections, local agency inspections, accident reports, etc. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 11/2/2009 

Finish: 5/31/2010 
- 

 
Status: Not Started — Upcoming 

Strategy: 4. Security Inspections 

 
Description: Develop security measures that will promote a secure learning environment.  
 

Activity: a. Security Committee 

 
Description: The District will form a District Security Committee to address and develop 
procedures to respond to internal and external threats. The committee shall include 
representation from each building, central administration, parents, and community members. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 9/1/2008 

Finish: 12/31/2008 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Safety/Security Subcommittees 



 
Description: The Security Committee will evaluate the need for and feasibility of establishing 
building level safety/security sub-committees. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 1/1/2009 

Finish: 4/30/2009 
- 

 
Status: Not Started — Overdue 

 
 

Activity: c. Emergency Operational Plan 

 
Description: The District will review and update the District’s existing security procedures in an 
effort to publish a comprehensive Emergency Operational Manual and complementary materials. 

Person Responsible Timeline for Implementation Resources 
Director of Facilities and Construction Start: 5/1/2009 

Finish: 4/30/2010 
- 

 
Status: Not Started — Overdue 

Strategy: 5. Safety Communication Plan 

 
Description: Develop a safety and security communication strategy to disseminate pertinent 
information in an effective and timely manner.  
 

Activity: a. Communication Methods 

 
Description: The District will utilize a variety of media to disseminate the Emergency Operational 
Plan, including resources readily available to faculty, students, parents, emergency response 
agencies and the community. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 5/3/2010 

Finish: 11/30/2010 
- 

 
Status: Not Started — Upcoming 

 
 

Activity: b. Emergency Notification System 



 
Description: Develop a district-wide emergency notification system to notify stakeholders 
immediately in the event of an emergency. 

Person Responsible Timeline for Implementation Resources
District Technology Manager Start: 4/1/2008 

Finish: 8/29/2008 
- 

 
Status: Not Started — Overdue 

Strategy: 6. Staff Development/Education 

 
Description: Develop educational training programs for students and faculty so that in the event 
of an emergency they will be prepared to respond in accordance with the District’s policies, 
procedures, and protocol. 
 

Activity: a. Professional Development 

 
Description: Develop and schedule staff development programs specifically aimed at enhancing 
the faculty’s knowledge of the District’s Emergency Operational Plan. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 5/3/2010 

Finish: 6/30/2011 
- 

 
Status: Not Started — Upcoming 

 
 

Activity: b. Education and Training 

 
Description: Develop educational curriculum to ensure students in the school system are 
educated on the District’s prescribed emergency procedures. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 9/1/2010 

Finish: 6/30/2011 
- 

 
Status: Not Started — Upcoming 

 
 

Activity: c. Emergency Drills 



 
Description: Conduct mandatory emergency drills for faculty and students to reinforce the 
adherence to procedures outlined in the operational emergency plan. 

Person Responsible Timeline for Implementation Resources
Building Principals Start: 9/1/2010 

Finish: 6/30/2011 
- 

 
Status: Not Started — Upcoming 

 

Goal: Professional Education 
 
Description: To provide the resources and training necessary for teachers to effectively teach 
the 21st Century Learner. 

Strategy: 3. Standards-Based 

 
Description: Provide professional development opportunities leading to consistent delivery of the 
district's standards-based curricula, reflective of all students' needs. 
 

Activity: c. Assessment Training 

 
Description: Train staff to utilize assessment data to facilitate appropriate instructional design. 
Provide opportunities for peer collaboration. Provide support resources. Provide environment for 
implementation. Train staff to evaluate effectiveness of intervention. 
Evaluation: Progress monitoring and refinement as needed. 

Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 7/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

Strategy: 4. English Language Learners 

 
Description: Implement a staff development program to enhance instruction and assessment 
strategies that are responsive to the unique requirements of English Language Learners (ELLs). 
 

Activity: a. Cultural Awareness 

 
Description: Heighten cultural awareness among staff. Assess level of understanding and 



provide professional development opportunities based on needs. Utilize community resources for 
support. 
Evaluation: Analysis of needs assessment; index of opportunities; community participation. 

Person Responsible Timeline for Implementation Resources
Assistant Superintendent Start: 7/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

 
 

Activity: b. Best Practices 

 
Description: Identify, develop and utilize best practices to improve acquisition of content 
knowledge. Research best practices and identify appropriate academic vocabulary. Provide 
professional opportunities based on best practices. 
Evaluation: Inventory of best practices; list of academic vocabulary; teacher feedback; 
implementation; evidence of student achievement. 

Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 7/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

 
 

Activity: c. Using Assessment Data 

 
Description: Train staff to utilize assessment data to facilitate appropriate instructional design. 
Provide opportunities for peer collaboration. Provide support resources and provide environment 
for implementation. Train staff to evaluate effectiveness of intervention. 
Evaluation: Progress monitoring and refinement as needed. 

Person Responsible Timeline for Implementation Resources
Curriculum Supervisors Start: 7/1/2008 

Finish: 6/30/2011 
- 

 
Status: Not Started — Overdue 

 

Goal: Technology 
 
Description: Build a district-wide technology program that will support the 21st Century learner. 



Strategy: Technology Curriculum 

 
Description: Create a district-wide technology curriculum K-12; the technology curriculum should 
integrate technology into the core curriculum to the extent possible. 
 

Activity: Curriculum Development 

 
Description: The District Technology Committee (DTC) will meet each month to research and 
investigate the creation of a district-wide technology curriculum K-12, and make 
recommendations to the Superintendent/Board for the upcoming year. The curriculum will be 
progressive, and created using ISTE’s NETS as a foundation. Development of the curriculum will 
also take into consideration the current student population, future trends, and 21st Century skills 
including skills for the workplace and higher education. The curriculum will be revisited annually.  

Person Responsible Timeline for Implementation Resources
District Technology Manager Start: 7/1/2008 

Finish: 6/30/2011 
$15,000.00

 
Status: Not Started — Overdue 

Measurable Annual Improvement Targets 

Annual Improvement Targets.  The district-wide targets upon which this plan will be evaluated 
include: 

• Reading: At least 63% of all students will be proficient or higher in Reading by 2008 (and 
72% by 2011) as measured by the annual state-wide PSSA assessments.  

• Mathematics: At least 56% of all students will be proficient or higher in Mathematics by 
2008 (and 67% by 2011) as measured by the annual state-wide PSSA assessments.  

• Student Participation in State Assessments: At least 95% of eligible students will 
participate in required state-wide assessments.  

• Student Attendance: Student attendance will meet a 90% threshold and/or show growth.  
(elementary and middle schools)  

• Four-Year Graduate Rate: Graduate rate will meet an 80% threshold and/or show 
growth.  (high school only) 

District Language Arts, Science, Social Studies, Arts, and Humanities committees will investigate 
and develop a system to evaluate effectiveness of curriculum in preparing students for the next 
level of study. 

In addition, during the summer of each year, all district schools create a school-level action plan.  
An annual 3-day retreat is held in the summer for school action planning.  At the retreat, each 
school discusses previous year progress and evaluation with staff and re-establishes goals.  As a 
result, a school-level action plan is created for the coming year. These action plans are submitted 
to the School Improvement Team and are finalized in August.  Action plans are submitted to the 
Board in September of each year.   
 
Evaluation and Monitoring.  Evaluation of the district’s six-year strategic plan will include both 
quantitative and qualitative measures and will have two foci: 1) formative evaluation of the plan to 



help shape and improve the implementation of the plan strategies, and 2) summative evaluation 
of the plan to determine its overall effectiveness and impact on students.  The primary focus of 
this multi-year evaluation is to monitor how well strategic plan activities have met the district’s 
learning-related strategic goal: 

• Maximize the achievement of all students by providing an educational program that is 
engaging, promotes advancement, and results in positive outcomes. 

In addition, the strategic plan evaluation will also examine and monitor how well the strategic plan 
activities have met the district’s other strategic goals: 

• Provide the resources and training necessary for teachers to effectively teach the 21st 
Century Learner.  

• Maintain and further develop opportunities and supports for students and the community 
within and beyond the school day.   

• Provide a high quality educational environment that ensures the safety, health, and 
welfare of all individuals in a cost effective manner.  

• Build a district-wide technology program that will support the 21st century learner.  
• Develop and implement a comprehensive and efficient communication plan to meet the 

needs of all members of the school community. 

Please note that the strategies and activities to address the above strategic goals will be referred 
to herein as the “program” and the evaluation of the strategic plan will be referred to as the 
“program evaluation.” 

Program Attribution.  Too often, evaluation focuses solely on measuring outcomes, resulting in 
erroneous conclusions about attribution. If outcomes are positive, the program worked. If 
outcomes are not so positive, the program was flawed.  Such logic ignores the complexities of 
people and education, and overlooks the obvious examination of the program implemented 
versus the program planned.  Attributing outcomes, positive or negative, to a program is less 
difficult when the evaluation is based upon a strong experimental research design.  When the 
program is comprehensive and the implementation district-wide, the evaluation must be designed 
such that logical conclusions can be made about program effectiveness.  

Attribution of program outcomes to plan strategies or activities should be a continuous process 
that includes an examination of the implementation of program activities; measurement of short-
term outcomes to verify and inform implementation; investigation of mid-term outcomes to 
monitor implementation and provide feedback for program improvement, as well as mid-course 
adjustments; and a long-term summative evaluation of program outcomes for accountability 
purposes. 

Fidelity of Implementation.  Fidelity of implementation examines the degree to which program 
strategies are delivered as planned.  Implementation fidelity is the foundation upon which the 
district can interpret the validity of outcomes or the success of our strategic goals, and is the 
basis of attribution.  That is, quality program evaluation does not focus only on outcomes, but 
rather is predicated upon a strong evaluation of program implementation. 

Theory-based Evaluation.  Theory-based evaluation methods will be used to document why the 
district believes the strategic plan strategies will result in an increase in learning. Theory-based 
evaluation is a methodology that can provide effective evaluation data for complex programs in 
the absence of a strong, experimentally-based evaluation design.  In theory-based evaluation, 
theories of change are linked to results-based accountability.  If results are insufficiently 
accomplished, theory-based evaluation can aid program staff in determining whether the theories 



were incorrect or the implementation was flawed.  Hence, theory-based evaluation provides a 
solid framework within which to examine fidelity of implementation. 

The critical theories behind the Kennett Consolidated School District’s strategic plan are that  

• by providing an engaging and challenging education program;  
• by providing the necessary resources and training for teachers;  
• by providing additional opportunities and supports for students;  
• by providing a safe and healthy educational environment;  
• by providing the technological tools necessary for the 21st century learner; and  
• by effectively communicating with and engaging the community 

=> student achievement will be maximized AND 
=> student success post-secondary education will be maximized. 

A program logic map will be developed to represent the rationale underlying the program’s 
implementation, that is, what theories relate the program’s activities with improved achievement. 
Based on the logic map, theory-based outcome grids will be used to detail program activities, 
short-term outcomes, anticipated intermediate indicators, and desired final outcomes for the 
program. While theory-based evaluation will be used to address attribution of outcomes to 
activities, Pearson’s Achievement Solutions (PAS) School Benchmarks rubric and the Concern’s 
Based Adoption Model (CBAM) will be used to examine fidelity of implementation.  Both are 
described in more detail below. 

PAS Rubric.  Research has shown again and again that even years after programs have been 
introduced into a school, there are people who do not use program components at all or that use 
program components in a way that was not intended. As a result, new innovations are often 
discarded because the program did not produce the expected outcomes (Hord, Rutherford, 
Huling-Austin, & Hall, 1998).   

The Pearson Achievement Solutions School Benchmarks rubric is a framework within which to 
examine program implementations (Pearson, 2001).  Variations of implementation are 
represented using multiple indicators and are placed along a continuum of no evidence of 
implementation to evidence of successful implementation.  Hence, the rubric depicts what 
successful implementation would look like; that is, what indicators would be evidence that the 
program has been implemented as intended.  The PAS Rubric is based on a 5-point scale, 
specifically tailored to each strategic area (which Pearson refers to as benchmarks).  Each point 
on the scale characterizes a different level of implementation.  Ideal implementation or practice is 
represented as a 5, while unacceptable practice is represented as a 1. The PAS Rubric uses an 
array of evidence, depending on strategic area, including student work, school climate 
observation, validation of classroom practice, focus groups with parents and students, and 
interviews with teachers, administrators, and other school staff. 

CBAM.  The Concerns-Based Adoption Model (CBAM) is a process-oriented approach that 
examines aggregated individual reactions to change and is also an effective model for examining 
the implementation of a program (Hord et al., 1998). While CBAM includes several useful 
frameworks for examining a project and its attendant evaluation, Stages of Concern is particularly 
useful in aiding evaluators and program administration during the implementation process.  
CBAM will be used throughout the program’s implementation to provide feedback to program staff 
on the program’s implementation for program improvement and monitoring, as well as to gauge 
institutionalization of program components.  Stages of Concern (SoC) can aid evaluators and 
program staff in understanding individual concerns during program implementation and in 
designing methods to address those concerns. SoC is measured through a 35-item survey 
instrument.  



Evaluation Model.  The evaluation will monitor the district-wide implementation of the grant. The 
following questions (aligned directly with the district’s strategic goals) will be addressed: 

1.       To what extent do strategic plan activities impact student learning? 

2.       How effectively have strategic plan components been implemented in the classroom? 

3.       What is the quality and effectiveness of strategic plan’s professional development activities 
offered to teachers and staff? 

4.       What is the impact of strategic plan activities upon the safety practices in the district? 

5.       To what degree have strategic plan activities succeeded in improving communication within 
the school community? 

6.       What is the fidelity with which program components are implemented (i.e., the variance in 
implementation as compared to the intended implementation of the program)?  

7.       To what degree are instructional decisions and strategies informed by assessment? 

Summative Evaluation.  The summative evaluation is designed to provide information related to 
the overall effectiveness and impact of the program on improving student achievement.  Both 
state and district level assessments will be used to monitor student achievement throughout the 
six-year plan.  Data collected as part of the formative evaluation (see below) will be used to relate 
variations in implementation to student learning.  All data collected for summative purposes will 
also be supplied to program staff for program monitoring and improvement.   

Formative Evaluation.  While the summative evaluation will focus largely on student outcomes, 
the formative evaluation will monitor the degree to which the program has been implemented as 
planned. The purpose of the formative evaluation is to provide relevant and timely information 
regarding the program implementation and its effectiveness in order to facilitate program 
improvement, inform strategic planning, and increase the effectiveness of the program’s 
management and administration.  Measurement of the progress towards program goals will rely 
on data generated using the CBAM framework, the PAS rubric, and district warehouse data, such 
as state and district assessments, course grades, student attendance, graduation data, and 
demographic information.   

Timeline and Reporting. During the beginning months of the program, a detailed logic map 
representing the strategic plan will be developed.  The logic map will include data elements to be 
collected, as well as method and timeline for data collection.  In addition, theory-based outcome 
grids will be developed, the PAS rubrics will be adapted as necessary (and for strategies in which 
a PAS rubric is not available, a rubric using a similar format will be developed), and the CBAM 
Stages of Concern survey will be tailored for plan strategies. 

Evaluation results will be reported on a continuous and as needed basis to inform the program’s 
implementation.  Each academic year, an annual evaluation report will be created and presented 
to the Board of School Directors.  

Note: Theory-based outcome grids and PAS rubrics for the strategic goal area Maximizing 
Student Achievement are provided below. 
 
******************** 



 
Goal Area: Maximizing Student Achievement 

Strategy: Common Assessments 

Description: Teachers will develop common assessments that are tied to assessment anchors 
and adhere to criteria for quality assessments. 

Activities: Establish a protocol for teachers to develop, administer and review formative 
assessments K-12 tied to the assessment anchors/eligible content. Annually review/revise 
common summative assessments. Study relationships between common assessments, grades 
and PSSA performance.  Recruit teacher teams to create/review/refine common formative and 
summative assessments. Establish common scoring criteria, consensus scoring, and determine 
instructional interventions. 

Theory-based Outcome Grid:  

Early Indicators Intermediate Indicators Long-Term Indicators 
• Participation in 

assessment training  
• Survey of training 

participants  
• Written summaries of 

item analyses; summary 
will include findings and 
plans to address 
findings 

• Sample examination of 
item analyses 
summaries 

• Increased teacher 
understanding of 
assessment (CBAM) 

• Improved practice (PAS 
Rubric) 

• Follow-up written 
summary of initial 
summary  

• Improved practice (PAS 
Rubric) 

• Improved student 
achievement 

PAS Rubrics: 

3.1 Regular Classroom Assessment Focused on Learning 

Teachers use high-quality classroom assessments (pre- and post-tests, criterion-referenced 
performance assessments, quizzes, portfolio work, running records, etc.) on at least a weekly 
basis. These assessments are designed to (a) clarify expectations; (b) motivate students; (c) help 
students assess their own progress; and (d) identify problems. Most important, they successfully 
promote the expectations that all students can and will be successful and that assessment is part 
of learning, not the end of learning. 
 (1) Evidence that 
assessments are 
aimed more at 
grading (classifying) 
students than at 
monitoring progress 
and helping all 
students learn. 

 (2) Evidence that 
some teachers may 
be using regular 
(and frequent) 
assessments to help 
ensure that all 
students learn. 
However, this is not 
the norm. 

 (3) Evidence that a 
majority of teachers 
are using frequent 
and varied 
assessments to help 
ensure that all 
students learn. Some 
of these assessment 
tools may need 
improvement. 

 (4) Largely as 
stated above, but 
with clear room for 
improvement. For 
example, there are 
subject areas in 
which these 
practices are not 
widespread. 

 (5) As 
stated 
above. 

Evidence: Evidence that students are assessed regularly and that these assessments are used 
to measure the quality of teaching and learning. Use of high-quality scoring rubrics (with 
“anchoring” samples) to clarify expectations and assess student work. Evidence of student 



involvement in creation of rubrics and scoring guidelines. Scored student work showing useful 
feedback to the author. Evidence of emphasis on criterion-referenced (as opposed to norm-
referenced) grading, that is, student work is compared to an absolute standard, implying that all 
can ultimately succeed. Absence of grading “on the curve.” Evidence of pre- and post-testing. 
Evidence that students have an opportunity to improve scores by redoing work. Conversations 
with students reveal an understanding of why their work is scored (graded) in a certain way and 
what they can do to improve. Conversations with teachers reveal a solid understanding of 
individual student strengths and weaknesses, based on assessments.  
 
 

3.2 Multiple Measures of Progress 

The school has an effective standards-based assessment system that measures each student’s 
knowledge and skills in multiple ways. Teachers use data from standardized tests to inform 
instruction, but care is taken to ensure that these tests are not allowed to drive instruction. There 
is a consistent, reliable, and standards-based system for measuring the quality of authentic 
student work (e.g., exhibitions, portfolios). Teachers use this information along with test data to 
track progress toward high academic standards for individual students as well as progress of the 
school as a whole. 
 (1) Little evidence 
that the school uses 
multiple measures of 
progress. Teachers 
base grades partly 
on student work, but 
the work is largely 
“schoolwork” (e.g. 
worksheets, short 
answers), and there 
is no consistent, 
standards-based 
system for evaluating 
authentic student 
work.  

 (2) Largely as in (1), 
but a broader range 
of assessments may 
be planned.  

 (3) The school uses 
a reasonably broad 
range of 
assessments. A 
majority of teachers 
may have students 
keep work in 
portfolios, and this 
practice may be 
schoolwide at some 
grade levels or in 
some content areas 
(e.g., language arts). 
Plans are underway 
to extend the 
portfolio system to 
other subject areas. 

 (4) Largely as 
stated above, but 
with clear room for 
improvement, which 
may already be 
planned. A 
schoolwide portfolio 
or exhibition system 
is in place, but may 
not include key 
areas, such as 
science. There may 
room for increased 
use of performance 
assessments. 

 (5) As 
stated 
above. 

Evidence: Evidence that data from standardized tests is used positively to improve instruction, 
along with evidence that student work is valued as a measure of progress. For example, evidence 
that a schoolwide portfolio system is being used as a means of measuring, documenting, and 
reporting student progress. Schoolwide rubrics are consistently applied across subject areas. 
Conversations with teachers show an understanding of what students know and are able to do, 
based on multiple sources of data. 

   

3.3 Diagnostic Use of School-Level Data 

The principal, instructional leadership team, and entire faculty regularly review year-to-year data 
on student performance in reading, writing, mathematics, and other core subjects. The data are 
separated into useful categories (“disaggregated”) in order to (a) identify and address schoolwide 
weaknesses; (b) identify and assist individual students or groups of students in need of special 
help or challenge; (c) identify and assist teachers or groups of teachers who need additional 



support; and (d) track progress toward concrete, challenging goals. 
 (1) Little evidence 
that the school is 
using school-level 
data for any of the 
purposes described 
above. 

 (2) Evidence that 
the school is 
beginning to use 
student assessment 
data for at least one 
of the purposes 
described above. 

 (3) Evidence that 
the school is using 
student assessment 
data effectively for at 
least two of the 
purposes described 
above.  

 (4) Largely as 
stated above, but 
with  clear room for 
improvement in 
regard to at least 
one of the purposes 
described above. 

 (5) As 
stated 
above. 

Evidence: Graphs, charts, and tables of student performance data showing longitudinal changes, 
disaggregated in useful ways, (e.g., by grade level, race/ethnicity, and gender). A school 
improvement plan incorporates a needs assessment section based on disaggregated test data. 
Evidence that data is being used in curriculum planning, identification of students in need of 
assistance, and arrangement of professional development opportunities for teachers. Evidence in 
the school improvement plan or other document that data is being used to set goals and measure 
progress toward goals. Many faculty members, not just a single “data czar,” are involved in the 
process of analyzing school-level data. 

 ******************** 

Goal Area: Maximizing Student Achievement 

Strategy: Curricular Alignment 

Description: Annually, course syllabi, curriculum maps and materials will be aligned to standards 
and assessment anchors. In addition, they will be reviewed for appropriateness for students at all 
levels with respect to individual abilities and background. 

Activities: Develop a process to continually review/update curriculum maps, syllabi and materials 
for alignment to anchors, standards, and appropriateness for students at all levels and with 
respect to individual abilities and background.  Teachers will meet annually to review/ update 
curriculum maps, syllabi and materials for alignment to anchors, standards, and appropriateness 
for all learners.  Curriculum supervisors will work with core subject area teams to identify areas of 
curricular need. The district will explore ways to provide common times and tools for groups of 
teachers to achieve curricular alignment 

Theory-based Outcome Grid:  

Early Indicators Intermediate Indicators Long-Term Indicators 
• Documentation of a 

curriculum process 
• Survey of teachers 

involved in curriculum 
process 

• Increased teacher 
understanding of 
curriculum alignment 
(CBAM) 

• Improved practice 
(PAS Rubric) 

• Improved practice 
(PAS Rubric) 

• Improved student 
achievement 

PAS Rubrics:  

2.1 Key Concept Focus 

All teachers have placed key concepts at the center of their curriculum. A walk around the school 
shows evidence of purposeful activities and interactions that result in deep understanding of key 



elements of subject matter, higher-order thinking, application of academic knowledge to real 
problems, and authentic, high-quality work.  
 (1) Very little 
evidence that deep 
content learning is a 
valued part of the 
curriculum. 

 (2) Evidence that at 
least some students 
are engaged in 
deeper content 
knowledge.  Some 
evidence exists that 
shows an authentic 
audience or 
purpose. 

 (3) There may be 
plentiful evidence of 
learning in most 
classrooms, but little 
evidence that these 
activities result in 
deep understanding 
for most students. 

 (4) Evidence that 
key content learning 
is central to the 
curriculum and 
leads to deep 
understanding for a 
majority of students. 
Some activities may 
sometimes lack an 
authentic purpose. 

 (5) As 
stated 
above. 

Evidence: Artifacts (e.g., proposals, reports, correspondence, reviews) presented with an 
authentic audience and purpose. Original student writing demonstrating a deep understanding of 
concepts, backed up by concrete details and examples. Conversations with students about their 
work reveal a deep understanding of concepts and ability to apply these concepts to real-life 
situations, with good grasp of details. Evidence that students have a deep interest in their work 
and have opportunities to pursue their own interests. Classroom observation surveys show 
evidence of purposeful activities throughout the school. 

  

2.2 Thoughtful Discourse 

Classroom visits reveal high levels of student engagement, thoughtful classroom discussion 
around open-ended questions, and a range of cognitively rich learning experiences  (e.g., 
cooperative learning, brainstorming, informal debates, and role-playing). Written work reveals 
evidence of critical thinking (thoughtful discourse between author and audience) and a range of 
perspectives, information, and ideas. 
 (1) Very little 
evidence that 
students are being 
encouraged to think 
critically. Almost all 
classrooms appear 
to be dominated by 
teacher talk 
(“initiate, respond, 
evaluate”). 

 (2) There is 
evidence that 
students are being 
encouraged to think 
critically in more 
than a few 
classrooms, but this 
is far from the norm.

 (3) A majority of 
teachers engage 
students in 
cognitively rich 
learning 
experiences at least 
some of the time. In
many classrooms, 
but not all, student 
work shows clear 
evidence of critical 
thinking. 

 (4) Largely as 
stated above, but 
with clear room for 
improvement. For 
example, a few 
teachers may still be 
learning to use 
cognitively rich 
instructional 
strategies effectively. 

 (5) As stated 
above. 

Evidence: Students engage in open-ended conversations on academic topics with teachers and 
with each other. Most teachers are adept at open-ended questioning strategies and follow-up. 
Most teachers are adept at organizing cognitively rich learning experiences  (such as those cited 
above), and students are adept at participating in these experiences. Students exhibit curiosity 
and ask questions of teachers and each other. Teachers encourage discussion of multiple 
solutions. Students show ability to justify opinions based on evidence, verbally and in writing. 
Teachers give students time to think and answer questions. Student work shows variety in 
thinking from one student to another.  

  



2.3 Compelling, Coherent, Conceptual Curriculum 

The entire faculty works to develop and maintain a shared understanding of what is important to 
teach and learn and what is currently being taught and learned in different subjects at different 
grade levels. The faculty works to establish and refine a flexible, standards-based, “less is more” 
core curriculum organized around a set of topics and concepts that are inherently interesting and 
that really matter to teachers and students alike. 
 (1) Little evidence of 
a coherent, 
curriculum. Or 
evidence that local 
standards or 
curriculum guidelines 
dictate “mile-wide, 
inch-deep” coverage, 
at the cost of 
superficial or fragile 
understanding for 
most students. 

 (2) As in (1), but 
evidence of 
beginning attempts 
at curriculum 
improvement, 
possibly including a 
schoolwide 
curriculum mapping 
process.  

 (3) Solid evidence of 
flexibility and 
collaborative 
curriculum planning. 
In at least some 
classrooms there is 
evidence of a good 
fit between academic 
objectives and 
student interests, 
with a focus on 
understanding at a 
conceptual level. 

 (4) Largely as 
stated above, with 
clear room for 
improvement. 
Concepts are at 
least equally 
important as topics. 
The school has 
developed a way of 
addressing local 
curriculum 
standards without 
compromising 
quality. Evidence of 
a need to work on 
issues such as 
improved 
articulation across 
grade levels.  

 (5) As 
stated 
above. 

Evidence: A calendar-based “curriculum map” or other such document, posted in the faculty 
lounge or other public area, showing who is teaching what and when. Conversations with 
teachers suggest a faculty-wide understanding of who is teaching what, when, and why. 
Completed projects provide evidence that students and teachers have opportunities to explore 
topics in depth. Evidence that topics are of special interest to students and that students have a 
choice in selection of topics. Evidence that teachers have freedom to plan projects and select 
topics of study based on their own interests and knowledge and on student interests and 
academic needs. Projects focus on generative concepts, with examples of these concepts in 
action as topics. 

******************** 
 
Goal Area: Maximizing Student Achievement 

Strategy: Curriculum Committees  

Description: Form District K-12 subject area committees to advise in the following areas: 
Language Arts, Mathematics, Science, Social Studies, Related Arts, and the Humanities. 

Activities: Form committees with K-12 representation and additional stakeholders to investigate 
and/or implement the following: 

• work toward vertical articulation of the standards in curriculum and delivery  
• review summative and formative achievement data to make recommendations  
• investigate best practices and share recommendations with teachers  
• create/review/refine summer assignments  



• recommend appropriate professional development to the professional development 
committee  

• help school action teams to develop appropriate goals  
• plan and initiate parent education nights and information sessions  
• actively work to collaborate with ESL and Learning support departments  
• review course sequences and student supports to assist students in maximizing 

achievement  
• review transition of students between elementary/middle, middle/high, and high 

school/post — secondary  
• review data to determine effectiveness of grouping practices  
• investigate/share strategies for differentiated instruction  
• develop a system to obtain feedback from students and parents regarding preparation for 

future KCSD courses and college coursework  
• establish measures and benchmarks to appropriately evaluate K-2 programs 

Theory-based Outcome Grid:  

Early Indicators Intermediate Indicators Long-Term Indicators 
• Documentation of a 

committee formation 
• Survey of teachers 

involved on curriculum 
committees 

• Increased teacher 
understanding of 
curriculum (CBAM) 

• Improved practice 
(PAS Rubric) 

• Improved practice 
(PAS Rubric) 

• Improved student 
achievement 

PAS Rubrics:  

2.4 Reading and Writing across the Curriculum        

The entire school community vigorously pursues a set of challenging literacy goals for all 
students, backed by a coherent curriculum, research-based instructional strategies, and 
concerted strategies to ensure that all students learn to read and write fluently. All faculty 
members and other adults in the community share responsibility for this, not just reading, 
English, or language arts teachers. A schoolwide emphasis on reading and writing continues 
through high school. 

 

 (1) Little evidence of 
widespread and 
effective support for 
literacy in the school.

 (2) The school may 
have one or more 
literacy-oriented 
programs, but there 
is little evidence of a 
coherent, schoolwide
approach to 
ensuring all students 
become excellent 
readers and writers. 

 (3) A schoolwide 
approach to literacy 
is supported by 
many teachers 
individually, but with 
little evidence of 
teachers sharing 
responsibility for 
helping students 
become excellent 
readers and writers. 
Or, literacy goals 
may not be 
sufficiently 
challenging. 

 (4) Largely as 
stated above, with 
clear room for 
improvement. For 
example, there may 
be evidence that 
literacy is 
undervalued in 
certain subject 
areas such as 
science or 
mathematics. 

 (5) As 
stated 
above. 

Evidence: Evidence of high expectations for student reading and writing at all grade levels and 
all subject areas. Physical evidence of extensive, daily student reading and writing. “Print-rich” 
environments with plentiful resources (well-stocked, well-used classroom and school libraries). 

 



Multiple examples of “best practices” in teaching of reading and writing, including one-on-one 
tutoring, and specific strategies for building vocabulary, teaching reading comprehension, and 
teaching process writing. Conversations with students give evidence of daily reading and writing. 
Students have favorite authors. Teachers and students talk together about reading and writing. 
Carefully designed programs exist to provide help to students in need, possibly involving 
volunteer tutors. Schoolwide goals, such as all students reading independently by the end of 
third grade, are defined. At the high school level, evidence of authentic writing for a variety of 
purposes, for example, design proposals, reports of investigations in the sciences and social 
sciences, newspaper articles, story boards, and budget summaries.  

  

2.5 Quantitative Thinking across the Curriculum 

All students are helped and encouraged to think quantitatively, using numeric data to identify 
patterns, analyze relationships, test hypotheses, and defend solutions. Students learn to quantify 
a wide range of phenomena. They develop and apply skills of estimation, measurement, and 
calculation, and use multiple representations of data (charts, tables, graphs, maps, etc.) to 
understand and solve problems in the sciences, social sciences, and humanities, as well as in 
math.  
 (1) Very little 
evidence of 
quantitative thinking 
outside of the math 
curriculum. Even in 
math, the emphasis 
may be on 
procedural 
knowledge (how to 
calculate), with 
applied quantitative 
thinking 
undervalued. 

 (2) Evidence of 
students working 
with data (e.g., bar 
charts) in a few 
courses or subject 
areas other than 
math, but little 
evidence that data is 
widely used to truly 
increase 
understanding of 
phenomena.  

 (3) Plentiful 
evidence that 
students are working 
with data in many 
classes, not just in 
math class. 
However, there may 
be more emphasis 
on data collection 
and representation 
than on analysis 
(more “what?” than 
“so what?”). 

 (4) Largely as 
stated above, with 
clear room for 
improvement. For 
example, certain 
groups of students 
may be less skillful 
as quantitative 
thinkers, or this kind 
of thinking may be 
undervalued in 
certain important 
subjects such as 
the social sciences. 

 (5) As 
stated 
above. 

Evidence: Students show skill in quantifying a wide range of phenomena through careful 
measurement and display of numeric data in tables, charts and graphs. Patterns in data 
displayed in charts, graphs, and tables are analyzed and discussed, both verbally and in writing. 
Teachers and students ask not only “what?” but “so what?” Representations of data are properly 
labeled, showing the nature of the data and units of measure. Conversations with students reveal 
familiarity with skills of estimation, measurement, and calculation—as well as data analysis issues 
such as sample size, measurement error, and the difference between correlation and causation. 
Students are comfortable using calculators and other technologies (e.g., spreadsheets) as aids to 
quantitative thinking. Students can use quantitative evidence to test hypotheses and defend 
opinions.  

******************** 
 
Goal Area: Maximizing Student Achievement 

Strategy: Gifted Education 

Description: Description: Investigate identification measures and academically talented program 
delivery for K-12. 



Activities:  

• The district will revisit criteria used to identify gifted students, complying with state 
guidelines and ensuring equitable criteria for all students.  

• The district will investigate model programs in other districts.  
• The district will review program delivery to seek the most effective model for instructional 

delivery.  
• The district will provide effective and consistent identification and services district - wide. 

Theory-based Outcome Grid:  

Early Indicators Intermediate Indicators Long-Term Indicators 
• Documentation of gifted 

education review 
• Survey of teachers 

involved in gifted 
education review 

• Increased teacher 
understanding of gifted 
identification (CBAM) 

• Improved practice 
(PAS Rubric) 

• Improved practice 
(PAS Rubric) 

• Improved student 
achievement 

PAS Rubric:  

4.3 Effective and Equitable Grouping Practices 

Grouping practices are clearly flexible, effective, and equitable, giving every student an equal 
opportunity to successfully prepare for a lifetime of learning, productive work, and responsible 
citizenship. The school regularly reviews grouping practices and makes changes as necessary. 
School leadership strives to keep class size appropriate for the subject and grade being taught. 
Special opportunities and challenges are provided for students with diverse needs. 
 (1) There is 
considerable 
evidence that the 
school’s grouping 
practices (or lack 
thereof) may be 
having a significant 
negative impact on 
learning opportunities 
for many students. 

 (2) As in (1), but 
evidence that the 
school is beginning 
to look seriously at 
the impact of 
various grouping 
practices on 
student learning. 
For example, it is 
trying to reduce 
class size and is 
looking at tracking 
or inclusion 
practices. 

 (3) For the most part, 
grouping practices 
appear equitable and 
effective. However, 
there is some evidence 
that grouping practices 
have a negative impact 
for one or more 
subpopulations of 
students such as 
special needs or gifted 
students. 

 (4) Largely as 
stated above, with 
at least one 
remaining issue. 
For example, the 
school may be 
working on a way 
to integrate special 
needs or limited 
English proficiency 
students more fully 
into regular 
classes, while 
ensuring they 
continue to get 
special help. 

 (5) As 
stated 
above. 

Evidence: Classroom visits show evidence of equitable and effective grouping practices. 
Statistics show reasonable class size, or there is evidence that the school is doing whatever it 
can to keep class size at reasonable levels. Conversations with teachers, students, and family 
members show satisfaction with grouping practices. Observation of reading groups, math groups, 
bilingual, special education, vocational classes, and gifted classes show evidence that all 
students have an equal opportunity to achieve their full potential. 

 



Curriculum, Instruction and Instructional Materials 

Each student in the Kennett Consolidated School District must demonstrate mastery of the 
Pennsylvania Academic Standards (PAS) either on the Pennsylvania System of School 
Assessment (PSSA) or the KCSD local assessment system.  The State assessment shall be 
administered as required by the Pennsylvania Department of Education (PDE) and a proficient 
score is required for mastery. The KCSD local assessment system is explained in the 
assessment section of the plan. 

Curricula, Instructional Practices, and Assessment Practices.  District curricula at each 
grade level and for each course are aligned with PAS. Curriculum maps have been developed for 
reading/language arts, social studies, and mathematics.  The reading, writing, mathematics, 
social studies, and science curricula have been translated into specific learning goals.  Course 
guides are available for secondary language arts, social studies, science, and mathematics.  
 
The District has two curriculum supervisors, a Supervisor of Reading/Language Arts/Social 
Studies and a Supervisor of Science/Mathematics. The curriculum supervisors monitor the 
delivery of curriculum and instruction in the classroom.  District literacy and mathematics coaches 
report to the District curriculum supervisors and are assigned to cover specific grade levels 
across the district. The curriculum supervisors and coaches work with elementary teachers to 
provide ongoing professional development regarding district standards and assessments, as well 
as to support consistency and effectiveness in delivery of instruction and assessment.  In 
addition, summer professional development opportunities, as well as embedded professional 
development, are provided to teachers in order to insure that all teachers understand District 
standards and assessments.  Embedded professional development is also provided to teachers 
to support consistency in practice. 
 
The District curricula is monitored and evaluated on an ongoing basis.  Curriculum meetings are 
used to provide updates on curricula, assessments and school improvement plan progress.   
 
Graduation Requirements.  Students who graduate from Kennett Consolidated School District 
must successfully complete a minimum of 25.2 credits of course work and complete a graduation 
project to qualify for a diploma. A breakdown of the credits by course area and a description of 
the graduation project are provided in the graduation requirements section of the plan. 
 
Special Education Practices.  Students with disabilities who satisfactorily complete a special 
education program identified in an Individualized Education Plan under the Individuals with 
Disabilities Education Act shall be granted and issued a regular high school diploma by the 
school district.  See the Special Education Report for more information on the District's special 
education services. 

Gifted and Academically Talented (AT) Education Practices.  Students who have been 
identified as gifted will receive educational opportunities in accordance with Chapter 16.  These 
students will receive differentiated instruction in accordance with their educational needs. In 
grades K-5, identified AT students are clustered together in groups of 3 to 6 in designated 
homerooms. They are assigned reading materials and special projects at their high ability levels 
and are taught concepts that extend and enrich the regular curriculum. A case manager is 
assigned to each AT student to coordinate the development, implementation, and evaluation of 
the student’s AT program.  
 
In grades 6-8, identified AT students are grouped for instruction in reading (grades 6-7), social 
studies (grade 6), science (grades 7-8), and language arts (grade 8). A full-time AT resource 
teachers is available to all AT students and serves as their case manager to review progress, 
mentor, conduct meetings, and coordinate the program.  AT classes at the middle school level 
are limited to a maximum 20 students.  



 
In grades 9-12, AT students are assigned a case manager and invited to participate in a 
collaborative and individualized credit-bearing project. Students participating in the AT project 
must attend seminar meetings and present their projects at a special reception. 
 
During the first two years of the strategic plan, a review of the gifted education program will be 
conducted.  As part of this review, the district will revisit criteria used to identify gifted students, 
investigate model programs in other districts, review program delivery, and work to provide 
effective and consistent identification and services district-wide.  See action plan for more 
information. 
 
English Language Learners (ELL) Education Practices.  English as a Second Language 
(ESL) faculty is a resource provided to assist students in learning English so that they can move 
on to be successful in their content area classes. Due to the large population of Spanish-speaking 
students in the Kennett Consolidated School District, programs for Limited English Proficient 
(LEP) students are a major focus of the District’s curriculum planning.  Over the past five years, 
ESL staff has been increased to provide smaller classes to aid our LEP students in acclimating to 
the Kennett educational system.  In addition, the District has an ELL curriculum in place that 
includes three program levels: newcomer, level 1 (intermediate) and level 2 (advanced). 
 
The ESL program is constantly reviewed for program effectiveness.  Recent changes include 
implementing the same ESL model across all elementary schools and improving delivery of 
content to language learners in mainstreamed classes.  Ongoing professional development for all 
teachers on effective ways to aid our ELL students, as well as increased collaboration between 
ESL staff and content area teachers, provides support for ESL students in the regular education 
classes. 
 
Elementary Programs.  All elementary schools have adopted district-wide curriculum materials 
for science (Lab Learner), mathematics (Investigations), reading, and social studies.  Elementary 
literacy and mathematics coaches work with teachers and school staff across all three elementary 
schools to aid in the consistent implementation of curriculum. In addition, curriculum supervisors 
monitor classroom instruction to ensure consistency across schools. 
 
Based on recommendations from the district's kindergarten committee, the two-year kindergarten 
program previously offered by the District to eligible students was discontinued, and instead an 
extended day program (LEAP) for identified kindergarten students was implemented in 2006-07.  
Further, the kindergarten committee recommended a long-term solution of implementing a K/1-5 
structure across the district.  All kindergarten students will attend a district kindergarten center in 
September 2010. 

Assessments and Public Reporting 

Assessment Plan.  The purpose of the Kennett Consolidated School District Assessment Plan is 
to improve the academic achievement of each student in the District by organizing an 
assessment system that is aligned to state and district standards and that provides information to 
teachers and administrators for the purpose of improving student achievement.  

The assessment plan aims to:  

• Provide information that helps teachers plan instruction to effectively meet the needs of 
individual students;  

• Assist parents in understanding their child’s achievement of academic standards;  
• Establish goals for professional development;  
• Provide information to assist curriculum committees in evaluating curriculum; and  



• Provide information to administrators for evaluating progress in improving student 
achievement.  

The local assessment plan and district report cards are available to the community on the 
district’s web site.  PSSA results are reported to the Board during a public meeting.  Further, all 
principals, teachers, and parents of students who were administered the assessment receive 
PSSA reports.   
 
The assessment plan is as follows: 
 
READING  

Area  Grade When  Description  Use  
District DIBELS 
(Dynamic Indicator 
of Early Basic 
Literacy Skills)  

K-4  These assessments are 
administered three 
times per year: fall, 
winter, and spring.  

Scores due on last day 
of testing window. 

The Dynamic Indicator 
of Basic Early Literacy 
Skills (DIBELS) 
measures:  

• Phonological 
Awareness  

• Alphabetic Principle  

• Fluency with connected 
text  

  

The data from these 
assessments are entered 
into the DIBELS data system 
for identification of at risk 
students. Individual student 
progress will be monitored 
throughout the year and 
across multiple years.  

DIBELS is a required 
assessment for all EAP 
students grades K-2.  

District 4Sight 
Benchmark 
Assessments 
(Reading) 

3-8  

9-10  

11  

These assessments are 
administered three 
times per year.  

Scored Scantron 
sheets due to Jane 
Pedroso/KMS. 

Grade level reading 
passages with multiple-
choice questions and a 
written response are 
used to assess progress 
toward State standards.  

Data from these 
assessments will be 
available for teachers’ 
instructional planning 
through the 4Sight Member 
Center. Results will also be 
used to evaluate our 
language arts program and 
help identify professional 
development needs.  

4Sight is a required 
assessment for all EAP 
students grades 3-11 and 
must be given three times 
per year.  

PSSA Reading 3-8, 
11 

Annually, in early 
Spring (March/April). 

The annual 
Pennsylvania System of 
School Assessment 
(PSSA) is a standards-
based criterion-
referenced assessment 
used to measure a 
student’s attainment of 
the academic standards 
in reading. 

Within the district, the results 
for the group of students 
assessed are used as one 
means for determining the 
effectiveness of the 
language arts curriculum. 
Individual student results are 
used to make instructional 
decisions about moving the 



student to higher levels.  

The Pennsylvania 
Department of Education 
used the results to determine
if KCSD schools are making 
“adequate yearly progress” 
in moving students to 
“proficient” status on the 
PSSA.  

PSSA is a required 
assessment for all students 
in grades 3-8 and grade 11. 

 
 

MATHEMATICS  

Area  Grade  When  Description  Use  
District 4Sight 
Benchmark 
Assessments  
(Mathematics) 

3-8  

9-11  

These assessments are 
administered three 
times per year: fall, 
winter, and spring.  

Scored Scantron 
sheets due to Mary 
Lynn Vincent-KMS.  

Multiple choice and open 
ended responses that 
are aligned to State 
Standards and 
assessment anchors.  

Data from these 
assessments will be 
available for teachers’ 
instructional planning 
through the 4Sight Member 
Center. Results will also be 
used to evaluate our 
mathematics program and 
help identify professional 
development needs.  

4Sight is a required 
assessment for all EAP 
students grades 3-11.  

PSSA 
Mathematics  

3-8, 11  Annually, in early 
Spring (March/April).  

The annual 
Pennsylvania System of 
School Assessment 
(PSSA) is a standards 
based criterion-
referenced assessment 
used to measure a 
student’s attainment of 
the academic standards 
in mathematics.  

Within the district, the results 
for the group of students 
assessed are used as one 
means for determining the 
effectiveness of the 
mathematics curriculum. 
Individual student results are 
used to make instructional 
decisions.  

The Pennsylvania 
Department of Education 
uses the results to determine 
if KCSD schools are making 
“adequate yearly progress” 
in moving students to 
“proficient” status on the 
PSSA  

PSSA is a required 



assessment for all students 
in grades 3-8 and grade 11. 

WRITING  

Area  Grade  When Description Use  
District Writing 
Assessment 

K-10  Elementary school 
writing assessments 
are due November 
and May. Secondary 
due June.  

*Grades 5, 8, and 11 
are PSSA grades 
and are exempt from 
the May/June district 
writing assessments 

District writing 
prompts cycle through 
the three modes of 
writing assessed by 
the PSSA.  

Scores are entered and 
uploaded into an Excel 
spreadsheet for teachers’ 
use and EASEe Data.  

PSSA  
Writing 

5, 8, 11  Administered 
annually, in late 
winter (February).  

The annual 
Pennsylvania System 
of School Assessment 
(PSSA) is a standards 
based criterion-
referenced 
assessment used to 
measure a student’s 
attainment of the 
academic standards in 
writing.  

Results for this group of 
students assessments 
are used as one means 
for determining the 
effectiveness of the 
writing curriculum. 
Individual student results 
are used to make 
instructional decisions 
about moving the student 
to higher levels of writing 
proficiency.  

PSSA Writing is a 
required assessment for 
all students in grades 5, 
8, and 11.  

SCIENCE  

Area  Grade  When  Description  Use  
PSSA  
Science 

4, 8, 11  Administered 
annually, in early 
Spring (April/May).  

The annual 
Pennsylvania System 
of School Assessment 
(PSSA) is a standards 
based criterion-
referenced 
assessment used to 
measure a student’s 
attainment of the 
academic standards in 
science.  

Results for this group of 
students assessments 
are used as one means 
for determining the 
effectiveness of the 
science curriculum. 
Individual student results 
are used to make 
instructional decisions 
about moving the student 
to higher levels of writing 
proficiency.  

PSSA Science is a 
required assessment for 



all students in grades 4, 
8, and 11.  

ESL  

Area  Grade When Description Use 
IPT  

(IDEA 
Proficiency 
Test)  

K-12  When a new student 
first arrives. 

This test classifies a student into 
one of three proficiency levels in 
speaking, writing, reading, and 
understanding English.  

A student’s classification 
determines the amount and 
type of ESL services a 
student will receive.  

A requirement for ESL 
services.  

WIDA/ 
ACCESS  

K-12  January of each year. The ACCESS test measures ESL 
students’ proficiency in writing, 
reading, listening and speaking. 
Both academic and social aspects 
of communication are measured.  

The scores on the ACCESS 
are one of multiple 
measures used for exit 
criteria from the ESL 
program.  

The State requires all ESL 
students take this 
assessment.  

WIDA/ 
WAPT 

K-11  June. The WAPT is given to all ESL 
students in K-2 and to those ESL 
students in grades 3-11 who have 
made strides in their acquisition of 
English since the January 
ACCESS administration. 

The WAPT is an alternative 
means (from ACCESS) to 
exit kids from ESL 
according to the state 
guidelines. 

SABE/2  

(Spanish 
Assessment 
of Basic 
Education)  

 2-12  The SABE/2 is given to 
new students that 
qualify for ESL services 
and for whom Spanish 
is their primary 
language. The SABE 
should be given within 
the first two weeks of 
attendance.  

The assessment is designed to 
measure achievement in the basic 
academic math skills of students 
whose first language is Spanish. 
The test provides information 
about the relative ranking of 
students against a norm group as 
well as specific information about 
the instructional needs of students. 

 The SABE will provide a 
diagnostic profile of new 
ELL students’ mathematics 
achievement and assist in 
the proper placement of 
new ELL students. The 
results will also provide a 
source of information for 
instructional planning.  

TITLE I  

Area  Grade  When  Description  Use  
IRI  5  Spring  Individual Reading 

Inventory (IRI) is a 
one-on-one 
assessment designed 
to determine student 
reading level and 
comprehension.  

The IRI, in combination 
with other assessments, 
determines eligibility for 
Title I services.  

GRADE  6-8  September, January, 
May  

Group Reading 
Assessment and 
Diagnostic Evaluation 
(GRADE). 

GRADE helps track 
progress of Title I 
students. Results are 
shared with teachers 
across the curricula and 



are used for individual 
instructional planning.  

District 4Sight 
Benchmark 
Assessments  

3-8  These assessments 
are administered 
three times per year: 
September, January, 
and May.  

Grade level reading 
passages with 
multiple-choice 
questions and a 
written response are 
used to assess 
progress toward State 
standards.  

  

PSSA  3-5 
(MDL)  

Annually in Spring for 
Grades 3, 4, and 5  

The annual 
Pennsylvania System 
of School Assessment 
(PSSA) is a 
standards-based 
criterion-referenced 
assessment used to 
measure a student’s 
attainment of the 
academic standards in 
reading.  

Title I School-Wide 
measure  

These assessments fulfill 
requirements for Title I 
compliance.  

PSAT  

Area  Grade  When  Description  Use  
PSAT  9-11  Administered in the Fall 

(October). 
The PSAT measures 
critical reading skills, 
problem solving skills, 
and writing skills  

Results for this group of 
students are used as 
another means for 
determining the 
effectiveness of the district’s 
instructional programs and 
curriculum; and, to give all 
students feedback on their 
strengths and weaknesses 
on skills necessary for 
college study. 

 
Assessment Data.  The district has a Student Information System (SIS) and a data warehouse 
that are used to manage longitudinal K-12 records of student achievement for assessment 
analyses.  The eMetric system is available to administrators and teachers.  The PVAAS system is 
also available to administrators and teachers.  Curriculum supervisors work with school 
principals to use assessment data in order to identify students in need of additional learning 
opportunities.  Building-level teams use data to set performance targets, write their annual action 
plans, implement those plans, as well as monitor and evaluate results.   
 
Public Reporting.  The district's web site provides background information on the district as well 
as assessment information.  The primary form of assessment reporting to the community is the 
District's annual report card on adequate yearly progress (AYP).  The report card for the last 
three years is available on the district web site at www.kcsd.org.  In addition, the district's 
assessment plan, core learning goals, curriculum maps, Board meeting minutes, and newsletter 
are provided on the website.  

Targeted Assistance For Struggling Students 



Curriculum supervisors work with school principals to use assessment data (PSSA, 4Sight, and 
Dibels) in order to identify students in need of additional learning opportunities.   
 
The LEAP program is available for students identified for remediation in Kindergarten.  The EAP 
program is available for students identified for remediation in grades 1-11.  Mary D. Lang 
elementary has a Title 1 reading program.  The middle school also has a Title 1 reading program 
for students in grades 6-8 who are reading significantly below grade level.  The students meet 
every other day as an extra support class (i.e., in addition to their regularly scheduled reading and 
language arts classes).   A reading/writing course is available at the high school, as a forced 
elective, for struggling readers.  In additions, the high school has developed structured study 
groups, learning strategy classes, and language skills classes for students. 
 
A before, after, and summer school tutoring program is available at the elementary level.  A 
during and after-school hours tutoring program is available for both middle and high school 
students.  Summer tutoring is also offered to students, funded through grants and the Migrant 
Education Summer Enrichment Program. A summer EAP program is available to elementary and 
middle school students.  Several programs are available to district English Language Learner 
(ELL) students: a math coach, an enhanced ELL curriculum, coordination with Migrant Education, 
bilingual school psychologists and counselors, and ongoing assessment.  

Support for Struggling Schools 

Building level teams were created to focus on using data to set performance targets, write action 
plans, implement those plans, as well as monitor and evaluate results. These plans specifically 
address the needs of underperforming students, ELLs, and students performing proficient, but not 
yet advanced.  

Qualified, Effective Teachers and Capable Instructional Leaders 

A highly qualified teacher, according to the U. S. Department of Education, is fully certified, has a 
bachelor’s degree and has completed a content area major OR has passed a content area test in 
the subject he/she is assigned to teach. In Pennsylvania, a fully certified teacher must have a 
bachelor’s degree, a content area major AND have passed a content area test. In addition, fully 
certified teachers in Pennsylvania have completed pedagogical course work in education, 
including student teaching.   
 
The Kennett Consolidated School District makes every effort to ensure that all of our teachers are 
highly qualified. 

100% of KCSD teachers are highly qualified. 

of KCSD teachers are highly qualified.  

Faculty Experience                                                 Faculty Educational Experience 

% under 5 years     39%                                             % with Bachelor’s Degree     41% 

% over 20 years    12%                                             % with Master’s Degree        58% 

                                                                                 % with Doctoral Degree          1% 

Parent and Community Participation 



Communication.  The District’s web site has been redesigned and focused towards connecting 
and communicating with the community. The district web site is used to communicate the 
district’s core learning goals for each grade in language arts, social studies, mathematics, and 
science; curriculum maps for each grade in reading/language arts and social studies; the student 
assessment plan; the district’s strategic plan; summer reading lists; and the district report card.  
Board of School Director meeting agendas and meeting minutes are also posted on the District 
web site. The community newsletter is also used to communicate to parents and community 
members about student programs and student achievement.   
 
PSSA results are reported to the Board of Directors during a public meeting.  In addition, parents 
receive annual PSSA reports.  The elementary report cards have been modified to show student 
progress towards state standards. 
         
ESL staff  have developed a video to acquaint Latino parents and students with basic school 
processes.  Migrant Education has also produced a video to introduce new families to the 
District.  ELL staff and the math coach developed a video in which KCSD graduates (who were in 
ESL) spoke about their educational experiences and provided recommendations. 
 
Involvement.  Methods to increase classroom and school involvement of parents and community 
members are primarily school and teacher-driven.  However, district-planned parent 
workshops are held around various curriculum topics.  Workshops have a translator available for 
Spanish-speaking parents.  Further, the District has worked to enlist the involvement and 
awareness of Latino parents by providing parent workshops with interpreters and by sending key 
school documents home in both Spanish and English. 
 
The Kennett Education Foundation (a non-profit community organization) provides teacher grants 
and student scholarships.  Teacher grants target innovative projects and are awarded on an 
ongoing basis; grant awards and subsequent evaluation results are included in the district 
newsletter. 
 
Engagement.  While communication and involvement are very important, the ultimate goal of 
these activities is parent and community engagement in education.  Engagement in education is 
a critical component of building an effective educational environment and in turn improving the 
quality and outcomes of education for all children.  Research indicates that parent engagement 
can be measured in degrees along a scale ranging from basic parent involvement in their own 
child's education to parent's actively organizing for district change.  This would suggest that the 
first step along the engagement continuum would be to facilitate parent awareness of their own 
child's education.  The district currently accomplishes this through report cards, book bag 
communications, parent-teacher conferences, etc. (see Communication section above). 
 
Next along the scale involves efforts centered around parents becoming involved with their child's 
classroom, and subsequent efforts to connect parent's with their child's school.  For the most part, 
involvement in the Kennett Consolidated School District is teacher and school driven (see 
Involvement section above).  And, as is true in most districts, the variation of involvement is 
great.  Literature tells us that several factors are related to parent and community involvement, 
including race, ethnicity, socioeconomic status, and gender.  This is true in Kennett as well, 
with language being an additional barrier.   
 
One of the five strategic goals of the Kennett Consolidated School District is to "Develop and 
implement a comprehensive and efficient communication plan to meet the needs of all members 
of the school community."  As part of this plan, parent communication, parent involvement, as 
well as parent engagement will be explored through a communications audit and further 
developed through a comprehensive district communication plan.  

Pre-Kindergarten Transition 



Research shows that when families receive help with the transition process from preschool to 
kindergarten, children enter kindergarten more ready to have a successful experience.  Kennett's 
pre-kindergarten transition program intends to heighten awareness, facilitate visits, and share 
practices and curricula.  The program has two primary objectives.  The first objective is to 
increase the number of early kindergarten registrants through improved communication.  The 
second objective is to help preschool educators support children's kindergarten readiness in 
language arts and mathematics by sharing KCSD practices. 
 
While the District itself does not offer Pre-K programs, the school district feels that it is important 
to assist in a smooth transition to kindergarten for District students.  Hence, in partnership with 
the Chester County Early Childhood Council, is participating in a grant with local agencies to 
improve the transition from pre-school to kindergarten.  Directors of Even Start, Head Start, 
Kennett Square Pre-School Cooperative, and the Kennett Square Family Center are collaborating 
with the district to build cooperative relationships between early care and education programs.  

Utilization of Resources and Coordination of Services 

Service/Resource  Description  Type  
Accommodations in the 
regular 
school/classroom 
environment  

Includes allowing more time; reading materials aloud; altering 
pace of instruction; allowing oral instead of written 
responses; providing assistive technology devices and 
software such as word processors, voice output devices, 
laptop computers, voice actuated software, books on tape; 
providing large print or Braille materials; providing word or 
answer banks; highlighting texts/reading material; reducing 
number of length of assignments; providing re-written study 
guides and/or worksheets; providing sign language 
interpretation; providing a small group or individual setting for 
specific activities; providing modification of rules or 
expectations.  

Special 
Education 

Collaboration-Adults 
working together to 
support students  

Includes the following services: co-teaching; scheduled time 
for co-planning and team meetings; scheduled 
opportunities/structures for parental participation; coaching 
by experts in such areas as the use of assistive technology, 
data collection, behavior support plan implementation, 
preparation of specialized materials such as large print 
documents or picture symbol books or schedules.  

Special 
Education 

Group and individual 
counseling  

At each level there are counselors that do whole group, small 
group, and individual counseling sessions. The whole group 
sessions are geared towards social and emotional issues 
that include anti-drug, tobacco, and alcohol prevention, social 
skills, making friends, good citizenship, and resiliency. One 
elementary school that is implementing a pilot program that 
is providing a developmental guidance curriculum to all 4th 
graders this year. The district contracts with the CCIU for 
mental health specialist services that are available to 
students in Emotional Supports programs k-12.  

Student 
Services  

Health services  District health services department assists in maintaining and 
improving pupil health. Health, hearing, scoliosis, and dental 
appraisals are conducted each year according to state 
requirements. The department ensures the district is in 
compliance with all health requirements. Annual health 
surveys are sent home and the new information received is 

Student 
Services  



used to update files on individual medical concerns, physical 
and psychosocial needs, medications, received 
immunizations, and allergies. In addition, the department 
serves as a health resource and provides confidential health 
and wellness information to students, parents, and staff as 
well as referring students and families to many different 
services and organizations as needed. In addition, the 
department has a systematic approach to safe administration 
of medications and health care management plans for 
students with chronic health problems.  

Home and community 
services  

The district takes advantage of services that are provided 
through Home and Community Services operated by the 
Chester County Intermediate Unit. Services include crisis 
intervention, conflict resolution, anger management, 
emotional support for the child and family, therapeutic staff 
support, and interagency team meetings to develop an 
individual comprehensive student service plan.  

Student 
Services  

Instructional supports 
and/or reinforcement  

Includes such services as pre-teaching or re-teaching; 
providing advance organizers such as outlines, summaries, 
charts, vocabulary lists, preview questions, graphic 
organizers; adding extra practice or enrichment; providing 
study guides; providing positive behavior support plans 
and/or discipline contracts; providing supplementary 
instruction using research-based materials; using multiple 
modalities during instruction; providing supplemental 
instruction in study skills and organization; providing extra 
help with homework; providing teacher or assistant proximity 
to cue, redirect, and reinforce.  

Special 
Education 

Outside Intervention 
and Support Services  

The district utilizes many outside services to meet the needs 
of the students. Some agencies include the Chester County 
Intermediate Unit, Human Services, local police, Juvenile 
Probation, Children and Youth, Department of Public 
Welfare, local churches and businesses, Communities that 
Care, ARC, MHMR, After the Bell, and many others, 
including private contractors, when appropriate. These 
agencies and individuals provide resources for student and 
family support as well as professional development for 
selected staff and parents.  

Student 
Services  

Parallel and Partial 
Participation with non-
disabled peers  

Have student participate in a portion of the activity; use 
functional materials; reduce the instruction to include only 
key concepts; provide instruction in real life or authentic 
settings; provide alternative instructional methods to address 
age and grade level standards; provide alternative 
assessments; provide multiple ways for students to 
demonstrate mastery; facilitate friendships through such 
activities as Special Friends Club at KMS, Lunch Buddy 
programs; etc.  

Special 
Education 

Physical-adaptations to 
the physical 
environment  

Includes the following: use of FM systems, specialized 
learning spaces such as special desks and chairs, adaptive 
equipment, air conditioning for health reasons, grab bars, 
ramps, wheelchair trays, etc.  

Special 
Education 

Pre-Referral 
Intervention  

Each elementary building continues to maintain an IST 
process with a full-time IST teacher. The middle school and 
high schools both added .5 FTE Pre Referral/LRE 

Student 
Services  



Coordinators to refine and improve the pre-referral processes 
at both levels  

Progress Monitoring  Every building engages in progress monitoring at frequent 
intervals to determine those students who are failing to meet 
grade level standards in reading, math and written 
expression. Students so identified are provided more 
intensive supports in areas of weakness in order to assist 
them in academic improvement.  

Student 
Services  

Psychological services  School psychologists work to reduce barriers to learning, 
assist students with social and emotional needs, assess 
students in crisis, help to develop student behavioral plans, 
assess academic skills and learning aptitudes, manage the 
special education and gifted eligibility process, and 
participate in SAP, IST, and RtI meetings. Additionally, they 
provide specialized groups for students on the Autism 
spectrum and others in need of on-going social regulation 
training, that reaches a clinical level of need.  

Student 
Services  

Related Services  Includes the following services, as needed: one-to-one TSS 
or PCA services; social skills instruction; school guidance 
and counseling services; Occupational, Physical, and/or 
Speech Therapy services; Student Assistance Program 
services; nursing services; specialized transportation 
services; transition services including referral to outside 
agencies; psychiatric evaluation services; behavior support 
specialist services, extended school year services; 
supplemental tutoring services; vision and hearing support 
services; translation and interpreter services.  

Special 
Education 

Social Services 
Support  

The district provides social services support through one full-
time Social Worker (Certified Home and School Visitor), one 
bilingual Social Services Liaison, and one bilingual Parent 
Liaison, who currently works with Latino families primarily at 
Mary D. Lang Elementary. Services include coordination, 
case management, and referral services to assist children 
and their families in acquiring and sustaining supports 
necessary for the strength of families, and ultimately to 
support student's successful participation in school. A major 
responsibility in this area is assuring that students attend 
school regularly. Our team works with building staff and 
families to assure compulsory attendance laws are met. In 
cases of truancy, the appropriate citations are issued and the 
team represents the district in magistrate court. Examples of 
other areas in which work is done on behalf of students and 
their families include: mental health, bereavement, child 
abuse/neglect, inadequate health care, pregnancy, 
substance abuse, domestic violence, behavioral concerns, 
SAP referrals, and homelessness.  

Student 
Services  

Student Assistance 
Program (SAP)  

The district has a SAP team in each building screens at 
referrals, does team planning, provides interventions and 
recommendations, and gives support and follow-up. SAP 
training specific to elementary buildings is in the process of 
being planned for summer 2008.  

Student 
Services  

Title I for reading and 
mathematics  

The district provides Title I services for all identified students 
in one of the district's elementary schools and the middle 
school. The district provides parent trainings as part of the 

Student 
Services  



Title I program.  
Transition programs  Supports for students and parents are provided when 

students are moving from one building level to the next. 
Teachers and counselors from each building hold transition 
meetings to discuss student needs and placements. There 
are building visitations, back to school nights, parent 
conferences, and post- secondary educational planning 
sessions. At the secondary level there are meetings for 
course selection, college visitations, and financial aid 
workshops. The district also provides transition to adult life 
services.  

Student 
Services  

Tutoring programs  Students in grades K through 12 receive tutoring services in 
before and after school help classes. Many teachers are 
available after school to provide assistance as needed.  

Student 
Services  

Wellness program  The district provides a school environment that encourages 
student wellness, proper nutrition, nutrition education, and 
regular physical activity as part of the total learning 
experience. As part of this program, students are provided 
with a comprehensive food service program, access to 
reasonable cost nutritional foods, physical education courses 
and physical activity during the school day, and K-12 nutrition 
education.  

Student 
Services  

 


